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	Assessment Element
	
	
	
	

	
	Beginning
	Developing
	Established
	Robust

	Outcomes are specific and measurable.
	Outcomes are not specific or measurable about what students will learn.
	Outcomes are present but use imprecise verbs, have vague description of what students will learn, or relate to more than one area.
	Outcomes have verbs relating to one specific area and description of students’ measurable content, skills, or attitudes.
	Outcomes have precise verbs relating to one specific area and rich description of students’ measurable content, skills, or attitudes.

	Outcomes match catalog.
	Outcomes are not in the catalog.
	The outcomes listed in the catalog do not match the outcomes in the report.
	Some of the outcomes listed in the catalog match the outcomes in the report.
	All of the outcomes listed in the catalog match the outcomes in the report.

	Program outcomes are mapped to curriculum.
	No curricular map present.
	Curricular map does not indicate level of knowledge/skills assessed OR has a limited number of courses OR has only one course per outcome.
	Curricular map is complete with knowledge and skill levels, but it does not appear to scaffold the students’ learning.
	Curricular map is complete with knowledge and skill levels, and it appropriately scaffolds student learning.

	Each program outcome has direct assessment methods.
	No outcomes have direct assessment methods.
	Few outcomes have at least one direct assessment method.
	Most outcomes have at least one direct assessment method.
	All outcomes have at least one direct assessment method.

	Outcomes have appropriate benchmarks.
	No appropriate and consistent benchmarks.
	Few outcomes have appropriate and consistent benchmarks OR reported benchmarks are not consistent.
	Most outcomes have appropriate and consistent benchmarks.
	All outcomes have appropriate and consistent benchmarks.

	Data is collected systematically.
	No data or plans to begin systematically collecting student work for analysis.
	Methods of collection or collected data are too limited/insufficient to enable analysis of achievement in more than a few program outcomes OR missing data from sections or campuses.
	Methods of data collection are systematic and enables analysis of achievement in most program outcomes, but not all.
	Methods of data collection are systematic and enable analysis of achievement in full range of program outcomes.

	Data is analyzed to provide basis for continuous improvement efforts.
	No data analysis or plans for scoring and analyzing data effectively.
	Analysis is cursory and limits the program’s ability to draw meaningful conclusions about student achievement.
	Analysis reveals general trends, but it may not be robust enough to allow program to pinpoint source problems and move to address them.
	Analysis of assessment results enables program to identify patterns and themes related to student achievement. Analysis forms solid foundation for assessment activities and continuous improvement.

	Assessment activities lead to discussions about changes designed to improve student learning (content, pedagogical, structural, etc.). Timeline for implementation is detailed.
	Student learning data did not lead to reflective discussion or changes in course content, pedagogy, or curricular structure.
	Student learning data is not clearly linked to reflective discussion or changes in course content, pedagogy, or curricular structure, but changes were discussed and implemented. 
	Student learning data led to some reflective discussion or changes to course content, pedagogy, or curricular structure. Timeline of changes is described.
	Student learning data has led to detailed and specific discussion or changes to course content, pedagogy, or curricular structure. Detailed timeline of changes is described and has been implemented.

	Assessment processes are improved and reflected upon.
	Improvement on assessment processes not detailed and no reflection discussed.
	Plans to improve and reflect on assessment processes.
	Critical evaluation and reflection on past and current assessment processes leading to revisions.
	Critical evaluation and reflection on past and current assessment processes leading to specific and detailed revisions.

	Faculty are engaged in assessment activities.
	One person assesses and analyzes student outcomes.
	Few faculty participate in assessing and analyzing student outcomes.
	Most faculty participate in assessing and analyzing student outcomes.
	All faculty participate in assessing and analyzing student outcomes.

	Assessment outcomes and benchmarks consistent or equivalent across multiple campuses and modalities (if only offered on one campus or modality check n/a).
	Outcomes and benchmarks are not coordinated between campuses/modalities.
	Outcomes are shared between campuses/modalities, but benchmarks are unique to each campus/modality.
	Outcomes and benchmarks are coordinated between campuses/modalities.
	Outcomes and benchmarks are coordinated between all campuses/modalities.

	Assessment data tracking and reporting across locations/modalities
	Assessment data is not delineated across different modalities/locations.

	Assessment data is delineated between modalities/locations but student achievement is not tracked and reported across them.
	Assessment data is tracked and reported for different locations/modalities.

	Assessment data is tracked and reported for different locations/modalities with a strong focus on student achievement at each.


